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'SUMMARY

Support ,for integration versus separatism and approach versus avoidance

reactions among juniorand,senior high school students were examined ,in \-
.

integrated and segregated schoOls., ;flack, white, and Latin students in

selected MilWaukee pubic schools were interviewed in the sprfng of 1974

and reinterviewed in the spring of 1975. The apppach-avoidance and

integration-separatism dimensions emerged from a factor analysis of racial

attitude items. The dimensions constitute separate and distinct responses ,

for ail three groups of students- and indicate that-Student reactions to

inter-grdup school experiences all complex. The social correlates Of both

dimensions are presented and .ihe implications of the two dithensions for

continued research on race and ethnic-relations are discussed.

BlaCk.students in all-black schools scored more on the avoidance end

'of the approachTavoidanceadimension while the blackstudents in the inte-

grated schools cored on the approach end. Hpwever, theAbIck students in

,

d theBall -black schools tended to score on the integration end of. the inte-

..- .- ....

iration-separatism,dimension While thetlack students In the all-black
, --.

.._ .

schools tended to score odrhe separatism end. The attitudes ofithe stu- ' .
----___ .

dents in the ail-black schools e.,nged towards those in the integrated
. -

f

ischobls,during the year between interviews. Reasons for the_ changes are

suggested and partially tested with additional analysis. White students in

essentially all - white schools scored on the avoidance and separatist end, of
4

.the two dimensions. 'The white students in mixed Latift schools,qere more,

acceptant of the minority students than the whit& Students in the mixed

'black schools. No 'differentes orthe two 'dimensions were found among

thg, Latin students
c
In schools of different ethnic composition..

a .
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CHAPTER 1

'",S.TUDENT EXPERIENCES AND RACIAL ATTITUDES; A MULTI - DIMENSIONAL PROBLEM

-v,

:Race relations in the United States have undergone some phenomenal changes

in the past fifteen years. The civil rights movement and the hlack power move-
., .

mentrevolved and flourishes The, urban areas 6ecame battlegrounds of 'confront.- .,

tation between police and the "colonized,." At thi/same time white.cititens.%

councils, the Klu Klux Klan and in some areas the National Socialist White,

People's Party have opposed the gains minority populations have made. We now

appear to be entering a time of retrenchment from previous minority gains, and ,

interpersonal conflict between bRacks and whites particularly in the urban North

is continuing.

The primary supporters and participants in bringing about changes have been .

disproportionately young (e.g.-, Brink'and Harris, 1964, 1966; The National Com-

mission on Ciyil DiAerders, 1968; Campbell and Schu an, 1V68; Marx, 1969; Feagen,
E.

-- 1970; GolOman, .97Q; Tomlinson, 1970; Orum, 1972; berblch 7,d'ilalker-, 1973;and

, Schuman and Hatchett; 1974), Vliila researcherS ihave examined the dentographic

z...-......./...-----7and attitudinal correlates of ,a4ult support or/participation in these activities,
71'17-

,

it
hey.have tended.to neglect the teenage experiences that result in' "articular

,

stance on racial issues. his is true of esearch oft white as welr,ae minority
. .

/ .. .

youth. Ih other words, researchers have neglected the development (or politicd1 .

.

socialization) o.f racial attitudes among teenagers, the very people involved se

heavily in the recent transformations in race relations. The purpose of,

paper is to present data. on ch,f... correlates of interracial acceptance o rejec;

tjon among teenagers of three different groups, i.e., blacks, whit

- (Mexican-Americans and Pue/to,Ricans).

and Latins



4 (
Inter-group attitudes of youthno.v:dotibt.refleot a numbeAof influences.

They may be functions of demogniphic variables, family variables (both exper-
1

.

.

ience and attitudinal), personality variables, academic variables, and perhaps

most importantly, school experience Variables. The previous focus of research

limited investigations primarily to demographic andon adult populaions\has

and attitudinal variables. The present focus on ,,J7 younger

allow ap examination of the effects of these other variables'
socialization of interz.group attitudes among adolescents.

406.

pulationp will

n the political

The central focus is how the youth come to adopt either an iqvtegrationist-
.

or separatist stance. Though the aforementioned studiesffocus on different
4

movements, all are basically concerned integrati nism versus separatism

issue. Marx.(1969) and Schu -and Hatthett (1934) examined conventional

militancy (i.e, wanting greater equal participation in society) while Orum

(1972) examined sup rt for the civil rights Movements itself. _Feagin (1940)

- studied suppo for black separatism while Aberbach and Walker (1973) examined

support or both integration andblack power,) Others were concerned with support

participation in the urban riot which have been interpreted byat.least some.
e

(e.g., Ilauner, 1972) as part.of a struggle, for "home rule."2 Indeed Cruse
a

(1967, 1968) has cited the, 'integration-separatism dimension as historically the

critical choice that blacks have had to make in American sociey.3

4

. , 4
Howevr, young people as well as adults might adopt a third' possible

o ,

reaction--avoidan . Several yearsa&o Pettigrew (1960. distinguiShed'between

GI
-

these three rea ons to oppressipn: (1) movement the oppressor, or the

effort,to achieve integration or fulliCeeptanCe; (2) movement against the
. .

oppressor, the aggresskye or "fight" (separatist) pattern; and (3) mortment away
-

frdin the oppressor or'avoibance. Thtis, in this paper avoidance isj conceptualized

?

."

Y



1

as neither integrationist or'separatist, IRA an apolitical stance of (attempted)

,

i

)k
from

.

.

withdr wal intr-group contact or', Conflixt. Avoidance may be a mild though

still negattreactton'to oppressionkind of a weak seParattst--reac,lionlOn

the other hand it may be 'a totallyidiff4rent'reaction than either the inte-
. OP.

'grationist or separatist reaction.' Still anoth4t po.sSibility is that aviders

cdnstitite a pool prom which the separatists or their Supporters are subse-

quently recruited. The interrelationship of these reactions to oppression
. . - , . e

,
and changes in the reactions. over time have not been examined. Furthertbre,

s-
,

the three' reactions are possible' for all racial and ethnic groups, not just the
..1..e.

/.

minority youth, and both white and minority student reactions will be examined

in Ehispaper.

'The importance of'these reactions, can be illustrated from a current

controversy. For over two decades social scientists hdva conducted/research

wh4.ch generally supported the "contact hypothesis" (kllport, 1954; for reviews

of this literature see Pettigrew,,1971; Pettigrew et'al., .1.9/3). Recently,

however, .Armcir (1972) reported tht support for black power, black power.

ideology, and desire forpredominantly,blaCk schools increased among bus

students, moue than among non-bused students.

Of course, integration whetherlorced or voluntary does not mean the

conditions of the contact hypothesis have been met ((lee the review of Armors

study by ?ettigreW 'et al., 1973). AThis no doubt is, in part, why the results

on desegregation/integration research tare so contradictory and,incongistent:
/1 ,

for whatever reasons, and there are no doubt many, St. John (1975) in her

excellent review of d segregation studies found a general lack of consistency
cs- I .

in tudies which examined the effects of desegregation on prejudice ana found

contradictory resulpts's.:Tien the study designs and voluntary versus non-

-- voluntary desegregation were considered (p; 73776).0 Furthermore her

8



conclusions were unchanged when only the most'Larefully designed studies were

examined and she concluded 'that the results of desegregation on student prejudice
A

were so variable that they must be affected.by circumstances other than the

'mere fact of desegregation. The present study improves,iu some ways upon the

design of previous research. First, longitudinal data are used whereas most

------------Ir-t''he_preious literature is based on cross - sectional research. Secondly,
;

----___
a multi

. .
imensionil approach to student reiCtionlzygregated versus in-

te ated school experiences is ua e . Finally some correlates of the it-

//titddinal changes are examined as an ad hoC explanation of some rather dramatic

changesthet- occurred in the course of the study. ,

in summary, we shall be concerned with four central f4sues in this paper:

(1) the importance or saliendy of the different reactions and the relationship

of ,the reactions to each other for three adoleScent groups: Slacks, whqes and

Latins; (2)--the social factors or correlates that are associated, with int graI

tionist, separatist, and avoidance stances among the three groups; (3) the

distribution of these attitud es in segregated and integr__ated,achools and the
_ .

.

,.---
, /

..

chapges that occur,over time; and (4) th9-relationship,of these attitudes, to
.

,...

,-...

,,...

-eha,deciaion oldrop-out and ir sfer Studen s to leave the schools.
.

CHAPTER 2

f

METHOD

Blacks, whites'ennatins are the major grodps in the Milwaukee public

'School system n which the study was'c . The Latins are definedb;,---

%, 1

the enrollment reports of the school system as persons codt31 ered.by

.

themselves, by the school, 6rby the coimdnity to be of M' can, Puerto Rican,

(.1111 'al-
American, Cuban, Latin-American, or other Spanis origin. In fact,

l*Wever, almost all who appeared in the ,,sample were ei exican- Americans

9

a
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5

-(ca.61%) or Puerto Rican (ca.39%),. These two groups were combined for,the

analysis reported in this papei since the number-from each group appearing

in the Sample was small., Furthermore they refer,to themselves locally -as

Latinor,Latino a'well as either Mexican-Atericen orPuerto Rican. 'There

is little animosity between the two grocips locally and, indeed, a great
%

deal of solidarity exists since the Latin community itself is quite small.

Sample
Jat

Students from four-high schools and six junior high schools selected
. . 2 .

,
.

.

fpr their varying racial and ethnic compositions participated in the study

...,,,

in the spring.of,1974 apd the spring of 1975. Limited time and funding
.... -

..,

,,,... , ,

.. .-prevented the inclu of a the schools. In most cases the junior high
c- -

schocas'fed'into the senior high schools included in the ample. The four1.

A

.

thathigh schools included one, with 17.6%tatin students, one that was essentially.

., ,

all black, one that had 45,7% black students and 51.6% white Students, and

,'one that had 9ft.6% white students. The junior high schools ranged from

70.7rI.at4n tb-24.4% Latin and from 98;6% black ton93.4% white. School's

with both stable and changing racial (or ethnic group) compositions were

included. Students were randomly, selected within theeschools. The tqtal

number of senior high school'students was 323 including 110 blacks, 161

whiteS, and 52 Latins. The junior high sample was composed of 14 blacks-,4

141 whites, and-72 Latins for a total of 227. The group totals were 124

. blacks, 302 whites; and 124 Latins: To control for age differences, minimize

disruptions to the schools and allow for the planned follow-up only seventh

and tenth grade students were included in the sample:, Furthermore many

students in those grades were probably in schools of different composition

the'previous year and theirattitudes would probably be More crystallized

and salient after the change.,.

, r
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Permission notioes describing the study were dent in advance to,the

parents.both years. They were informe

would mot be included. Approx

requested withdrawal of their
o

Approximately 'one week a

that if they desired, their child

one p greet of the parents each year

ld from the study.

he notices were sent, the students were

asked to report to a pre - assigned are;bf the school' building yhere they

wereAmterviewed individually by undergraduate student interviewers who

had been trained on the project. Whenever possible students were inter-

,/,-,-- i .

viewed by ,sOmeene of their.bwff-race-ead sex. The interviews averaged .25
..

. ,

minutes after which the students completed a four-page self-administered,
.-.,

pre-coded que stionnhire. Ln.cases where the intervIewer ascertained that
,-----,

the stu'dint, had reading problems the ,self- administered questionnaire waft

read to him /her'. Less than,one percent of the stu 'nts'indicated that they

did not wish to participate in the study. . As in st school related research,

,absentees were a problem. Members ofthe research team made;et'least two

. . . _
efforts to contact all students and three or four attempts were made-fo con-

. ,

. . ,

tact frequently absent students. Eventually 84 percent of the studejits in-

itially selected to be interviewed the first year actually participated in

the study. Of thdse.550 students, j'412 or 75percent were interviewed the

.

second, year.

Factor Analysls of Racial Items

The measures of support for integration, separatism; and avoidance were
. /

treated through a factor analysis of thiyteen_attitudinal IlkextType ittms
-,-

.

)

Several items originally used,by Campbell and Schuman (10,68) --we-re included.
I,

-----

4 I

N.
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0But since the original items appeared .(to the author) to fall strictly along

an Integratidnist-separatist dimension, additional items thought to reflect an

avoid:ince dimension were written and added. The items were factor analyzed
. .

separately for the,three groups.'

.
The factor analysis revealed two important separate and distinct response

"tendencies or factors (see Table 1). An integration- separatism dimension did

emerge and appears to involve primarily ideological or-political attitudes.

The avoidance-approach items also sealed but appear to constitute amore

personal reap4ion. A third dimension appeared for each af the'groups- but was

Table 1 about here.

less itnportantly atisticaIly-and- did not meet the criteria for inclusion

(see6Atmor, 1974.. SubsCantively, however, the third dimendion for two

minority groups bears further research. .The-Silitte-item racial or ethnic

;pride appeared as the third separate and distinct-dimension from either the

integrationist-separatist or,the approach-avoidance dimensions.- If additional-
.

, items reflecting minority"pride had' been incldded, it tdo would have emerged

as an important reaction to inter-group contact in the public echools: /.,

; "
The approach-avoidance dimeasion,appears to bemoreimortant to all of-

v.-N. _
the students than the integration-separatism dimension. Sevftal ofth items

. ,
originally assumed by the author to be integrationist -sep at1st items-lbaded

heavily with.the avoidance items. Furthermore, ,the,variance in the items

,

explined,by factor 1, the approach'ravoidance actor, was' much higher for all
1 .

groups .,,except the blacks than the variance explained' by the tegrat4onist-

separatist dimension. For white students asked about, bl cks, factor l'explained
.

32.67. of the variance in the items themselves. For ite ents asked about



(
Table 1. ,

. .

1:'aotor'Arialysis of Racial Integration'Ttems.a
,4

-actor Approach-Avoidance

factor -2: Integration-Separatism
1

, ,

. . . ,

item ,Factor
4
Loadings by RacialAand Ethnic Groups .

.
, ,

w . .

.

t.

1. All white peadle should

kent out of bled:: ('LAtiA)

I, TI

Blacks Whites Latins Blacks tes Latins

instiitutions. .69, '

ii,\.
(302)

2, Peovie leans ,things in, general

.

.73A .6o' .15 -.04 1-.01

(.209) (.246) ,

m o re- ouickly fr people df'tle - ;

,

,t' ., . .,, .,

. same -race. .
- .014 .69=1" ..20 .73' , , .02^ ',68,

. (494) - ' *.N.kOW (.465)

1

3. A vise person will think twice

-e- or rus s a.

.

, another race.' .. 75* ,61.. .314

-, * -(.;201) (.259) 00)

.

.,,,ww.,
k.

it.'. jw , ;,.
Most ofsmy classroom experiences, . (

-. 1, ' *0, 4
- % -..

, 0
,.

with studentS of another race have
I.

6

,,

been enjoyable, -.22 -.20 . -.20 " ° .20 , .71', -.14 .

.01
9

(.420)
2

. .

must have pride in their . 4-

s&
own -r before peaoefully living with

people of a difZerent r:-ce. '.19 .42 .06' :00 .06. .20
4k A

61

v -

It is best 't stay away fivm nednle

of another rice to avoid embarraising

1
< 7.

, 8 A
situations. % ''.77.77 .474: .06 ' .02 :1A

v
. (.161) /

,

I
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Table, 1 (Coat'd.)')

. .4

7. Black (Latin) ueople c;1'1.1A .
,

need white people to help organize
,

4
all,-black (Latin) brogi.ams. -.05 al - '.65* :,68* ,-.11 -.4o

(.219)' (.35o) ..,

,
.

.. .

.

.8: People of the different races, can
; - .

tray understand each other's G

problems.

1

.17

.9, -.Schools With mostly black (Latin) students

should have mostly_black (Latin) teachers
.

and schools with mostly whkte students-should :

.01.
y

.79* .0 -
(.737)

,

have mostly white,teaqers. ,'.50x .71 .5S/ .25 -.14 .14

(.174) (.170) (.180)

10. White people can never fully understand,

the 'b16.ck, (Latin) condition.
,

.01 .51;4 .21 .73' .11 -.23
, (.111) (.372) 6

11. .Close frlencIshi) p bejween blacl:s (Latins)
.

and whites is0possible._ -.13 -.14

4 4'.

127 people should havip nothing to do with

:people of another race if they can

f. '

help it.
- .84* ',75'

,
.1 (.398) (.231)
. A

.
, .

13. White people Should.take part in

civil rights activities. -.18 .19

0,

-:09

.76i(..

(.33o)
..

-,02

4

....

-,10 '-

-

)

.3a

'.17

f'

-.72x.

s

.24.,

00

4v

0*

14
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Table 1, (cont'd.)

.4Csing principal cotponents varimax solution.

' 10

In the Latin - white mixed

Schools the items, were changed to lead Latin-whitiVrather than black - white,.

1 .

Ark

oblique rotation resulted in faotor'loadings almost identical. t6 those obtaIned

from the orthogonal. The two factors were only slightly '(and
,

COrrelatea for,the three groups (-.154 for blacks, -.011 for whites; and .

.

.11.7 for fatins). Thy analysis was performed on N's of 163. blacks, 302'whites,

and 124 Latins..i.

.1)'enotes itims'used in composite indices. The figures inparentheses

are the weights, based on the factor analysis, used to cbnstruct the measures..

.coefficients
(.Q) and validity (PtS)/were obtained for the three

-groups (see Heise and Bohrnstedt',1970, also ArrpOr, 1974)11

Blacks: Factor 1 .(Approach-Avoidance)'*A.=.810,eTS=:958'

Factor 2 (Integratibn-Separatism)11=.795,eiTS=.9.58

171.0tes: Ac tor 1 '(Approach.-Avoidance)* R =.869,CTS..979

./
-tactor 2 (Integration-Separatism R.7341P'n=.976

Latins: factor 1 (Approach-Avoidan4) IL=.829,eTS=.961
, .

Factor 2 (Integration-Separatism it..674,eTS=.876

V

15
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Latins it _was 28.47.,'fqr Latin students,asked aboutv4hites, '24.39. and for

'1DVACks asked a,b6u.t whites 22.7% On the dther handactor 2 explained only

13.9%, 10..8%,j6.0% and 19.6% for the same respective groups.

An oblique rotation of the factors also reve aled, surprisingly, that...
. -

'the two dimensions were quite independent of each othet.. In fact the factor

--loadings and factor'scores were almost identical -to the orthogonal solution

scores qince the dlmenaions were b uncorrelated he correlation between the

two primary factors was.-.154 for the-black students, -.011 for

students, -and .147 Poi the Latin -students.. The correlation for the bla

white

students is th re,only one that reached 'statistical significance (p.c.05,,N1

but il is still a relatively low correlation. , Nevertheless it does indicate

4

, .

...

that there is a slight tendency for the avoi4s to be separatists,, :and there \
.

..-..-is a possibility that` ne group Tould recruit from another during times of
% . ,

,
. .strife. Or to-phrase the same correlation using the opposite ends of the-dimen-

..
.

. sib.! ...
sions, there Qas:

1

a sliete tendency for the (ideological) iategtationists to be\

approaches* in their persgnal. stance. Mote will be aaid aboutthis in the

disco ion section.

V.

4

--,

The factor analysis alsasrevealed that the interpretation

of the-items by the three differentgroups differs, although not radically.

items, 1, 6, 9, An 12 all 'loaded heavily on the approach-avoidance
.

dimension for.all three i>.--...,These items were: (1) Alyhite people should

be dept out ofblack (Latin) institution(6) It is,j)est to stay away from
1

,people of another race to avoid, ,embarrassing SIiiiII-lons; ,(9) Schools with\mostly1

.
black (Latin) students should have mostl, black (Latin) teachers and schools

,--'.
. ,

-

wit mostly white students should have mostly white teachers;`and (12) People,
"....-.

c

4

should have nothing to do with people of another race if they can help it.

I.

16
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Several of the other items loaded heavily for only one group ot in s

'

12

me cases

for two groups but not the third. And in,some cases the same item laded on

different factors, for different populations. Neverthele'se the two conceptual

2\-

dimensions appearto be Mbderitely consistent across,the groups and the

differences in loadings will be treated as differences in interpretation by the
.

three groups rather than as different dimensions,for each of thetgroups. ,Thus

different fadtor scores and in some cises different items were used to cregte'

the indices used here6 'Items denotsd-with an asterisk in Table 1 were used

in the creation of the indices while the factor score coefficients or weights

are presented in parentheses. We now turn'toan examination of the oo lites

ti

of the integration-separatism Ad appioach-avoidance dimensions.

Independent Variables:. Cdnce tual Gro

The variables most only related to militancy in previods studies have

'teen the demogtaphit variables. The respondents' sex,' fpther and mother's

cation and occupa/tion, 'as well as skin,hue (see Ransford, 1970; Udry, 1971 '

e
. . .

..
,0

for previous ubes of this variable)'of the minority students will be included \
.

in this 'stUdy: Low'status and darker'skin of minoilty community Mem bers'has
.. a

r-4, ...
.,

-usually been associated with their participation and support of urbah violence
:.. .

and with-anti-Ighite attitudes. High socio - economic status hail usually been
.

.
''., .

. ..
. ,

.

asspciated with conventional Militancy .(i.e., militant advocacy-0Y traditional
. .

or conventional goals..-see for example Marx; J969). Males have usually been

found to be more active than wren in both kinds Of actions. -We expect to

find the same here. 0

Aisecond.group of variables is parental and peer influences., Often:the'

effects of socio-economic status are mediated through subtle kinds of influences

such as neighborhood, restrictions oh students' peer, choices, and parental
.

1 rl
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ti

a

4

It 1

1.

,

teaching of attitudes both formal and informal, Thus perception of parental

. , . I
and peer support for integration in geneial and for integr4ed (versus segre-

,

gated) schools in particular will be included. These measures should be
,

related to both dimensions but probably more :closely to the itregrationp
"\-

)

/separatism dimensiOn than the approach-avoidance dimension:

i

..... , // ,The inter-group experiences the students have in the, schools also affeCt

, . .

their attitudes and vice verge. The number iqf nter-group friendships, guality

of the inter-grodp.experience (whether the `groups" get along well at the school

andhow members of the other group treat hpn/her personally), and thedar of
.

.
.

. ,threats from the other group will be igcluded as measures of inter-gtoup
' ,

, , 5- ., 0. ,

experience's. ,Good experimpnces should be related to,suppo 'for integration \ I

and to'to'the.approach end of the approach-avoidance dimension. These kinds'Of

I

:,
personal experiences should be more closely associated with the approach-

avoidance.
'

avoidance,dimension than with the more litical or ideological support for
b 0

integration.

f
.

Two other groupings of variables related to school experiences are the
. - , A

academic variables and relationship with authoritypgures. Academic; variables
1,

shoUld be related to the racial stance since students are in .competitiiv with
. ,

; ,

---

each other for the rewards of the system. The securiky'of good-grOes may,

however, itg e the,willir.gness or desire of......the,S0--Sg;;: interact with

members 9f other groups, aid thus we cannot predict how ehe,,itademicvariables
, .

, :

.

'will relate to "the,cwo dimensions. The academic measures to be used in this
.

.
.

study are self- reported grades, the student's rating,of.his own ability vis-a-vis

11

other students dn school, occupational aepirationp,.and theinterviewer's
.4

ssment of the
:

studgEtts' language usage.'
.

ti
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c
14

The relationship of the minority students in particular to-authority

0

figures'could also.affect the stance they take on racial -issues. Many parents

of failing minority students feel thelir studen ts are "push-outs," not drop-outs,

and the rgationsbip the students have with the teanhers and other school

personnel May affect their feelings about avoidance,*ineegratia and separatism.

Likewise the students' experiences and Attitudes towards the police'may affect

their stance. Finally the race ofthe i %terviewer is likely to affect responses

to survey questions (see for example Schuman and Converse,'1971% Schuman and

Hatchett, 1574). Particulazly in the case of the minority,students we expect.

good relations.With,authority figures and being interviewed by White inter-,.

viewers tote associate& with.soport for integration and approach Co students

of another ethnic or racial group.

-JP
Ultimately the'student's own personality,, the way in Whichshe/he/views.

14,

himself (self concept), feelings of personal control or powerlessngss, both

facilitating and .debilitating anxiety, and feelingS' of anomie should be related-
...,

to his/her attitudes. Both the demosaphic and parent 1 influences are 11.kely

to be reflected indirectly in thee -' kinds of'variables although the rindieece

relationships will not be examined in` this paper. 't self concept, feelings

of personal control, lack of anxiety and anomie should all be associated with

support Ior integration and even more strAgly.asOciated with approach-to

students of another racial or..ethnic group.

Independent Variable Meastiriel..s

1 ..'

.

Pareltaloccupation and education, the studenes occupational aspirations

,

and self-eeported grade were all coded, on nine point scales. TheAnegrvieweis
.

,

made two judgements about t students (on scales from 1 to 4), the *ii4hue of
t.

.

the minority students and Engli'sh usage of all students. A number ofyariableS

1.9

QM
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»,re coded on five point sc les. These were: perception of'parental and peer

support flp ntegration in eneral and for integrated School coMpositidn in.

"
particular,/number offrier(ds of the other racial or ethnic gro,p, percep-

of intier-group relations in the schopl, quAlity classrpdm experiences

with members of the other group, and ratings the students made of their-own

school ability, Fears of threat's, beatings, and theft were probed, in three

separatelquestions, and the responses (yes-no). were combined. The students'

experie ce (or pe.ception)-,with the police,police, pce, whether the olige used insulting
. ...

. / .

.
/ )

,

language, frisked people unnecessartlyor roughed-up people in their neighbor-

hood, and whether the students or their friends had experienced any of these

things were all combined into a nine point index. The remainder of the measures
(.

wer optained from five)point Likert-type 'questioni. These included attitudes
student

. ,

toward the po0 lice (3 items),/perceiyed attitudes of the teachers toward them-,
,v

selves (3 items), sense of perSonal control (3`items frbm the Equality o

Educational Opportunity Study--,Coleman, et al,.1966), self-concept (5 items);
14

anomie (3 items), and both lebilitating"And facilitating anxiety (4 and3 items

respectively adapted from Ali ert and Haber, 1960).
ea 1

The Likertpp4iffitems for each 'concept were factor' analysed to confirm
..

that they were unidimensiohal. The factor analysis indicated that` the scaling

metric would not be significA antly improved-by weighing specific items; the

. .

factor score coefficients were approxiMately equal for all items Thus simple-
r-

iummated ratings
/

wete used for the Likert-type items.

It should be noted that most of thes'e. measures constitute ordinal scales

e

while most of the.analysis fgr this paper "requires" interval data.: rh recent
% 0, ..,,,,

i - .".
1.60,

years cbnsiderable justification for the use of interval Statistics)rith ordinal

data has appeared in the literature (e.g, Abelson and Tukei, 197d;"Boyle,e1970;

20

44%

f.
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Tabovi ts, 100). The benefits are considerable. BAs summarized by Labovitz
.

.
.

,

(197t) the importanticonsiderations fir the purposes of this paper are: (1)

---- P,

,

'111

more powerful, sensitive,,bette.r-deVeloped and i erpretable statisticsiwfth

known sampling error' are available;- (2)', there
.

better retention or knowledge

of, information about the data; and-(3) there is greater versatility'in the-
,

. . ,

statistical manipulations (e.g. , partial'and multiple regressfon). This last

. . .

point, is particularly critical 'since comparisons of the -felative contributions

of the various variabjes not be p6ssple without the use of regression-
. .4 1

anhlySis. 1 //,

Results of Regression,Analyses
**.

The integration-separatism and,approach-avoidance dimensfons were eaCia-

used as)the dependent variables,in two regression equations.,.. The first ex4ined
1,'

4
whether each/of the concept 1 groupifigs were related to the two dimensions,

41. #.
'Thus all qf.the variables within each of thelconceptual groupings, but no other

variables were included'in a sdparate regression. These results are presentech
0

in Table 2. To examine the independent contribution and simple correlations all

Table-2 about here.
.

the variables were subsequently inctded in,qne regredsion equation.

Correlates of integrai -separatism

As expected, the demographic variables explained sig4tiCant proportions
t .1'

t ,

of the variance of t integration-separatism dimension fan
,

the two minority

.0
.

groups. Thel"were not related, however, to the dimension for the white students.

Evidently the demographic variables are more important for the minority popula-

tio s because of the longstanding efforts of the mititority'middlie,classes in

21.

*



TABLE 2

Chrtcome of Multiple Regression Equations for
Conceptually Grouped Independent Variables.,

,

4

/ r

z

Dimendions aid Groups

z

'17

Integration (versus Separatism)

Blacks
Independent -Variables (NUmber1 V ratio (R2)

Whiteb 2,
F ratio (R. )

Demographic Variables (6) - '3.29 (.112)* 4- , --- -1.13 (.022)
-----

6 Parental and Peer Influences (4).__2;01:,(- 1 2.46 (.032)*... -
,,: _.----

.--
Inter-group Experiences -(4) 2.66(:063) 8.97 (.108

/,

Academic:Variables (4) ',2.67 (063)- - '4113 (.053):'
-"---.

Relation -bo'kuthority Figures (4) 2.28 6.65 '(.082)'

2ersonality Variables(5) 6:33 (.168)-,--- 2.87 (.046)N

AllV/ariables Together (27) 2.93 (.370) ° 4.12(.289)",
I ,

ApprOach

1:81'(.065)

0.80'.(.020)

10.91 (.216)'N-k

Academic Variables (4) 9.80 (.199)

Relation to Authority Figures (4) 17.95 (.312)*,'-*

,

Demographic Variables (6) '.-

arental and Peer Ingtiences (4)
A

Inter-group Experiences (4)

'Personality Variables (5) .\

:All Variables Together (27) 8:

5.47 (.14e) :*

.,7.48 (.600)

(versus Avoidance)

7.29 (.069)x°'
*

8.01 (.097)4

( .053)

(.147)'

10.55 (.151);'

6.86 (.403)

ajt=163

b N.302

N.124

*11(.05

** p<.01

*** p<.001

'fatine 2
F ratio (R )

3.03 (:135)-

0.53

1.19 (.039)

1.72 %(.055)

2.61 (.081),

2.22 (.086)

1.97 (.396)x

3.33 (.14)4'

4.59 (.134)x,

1.22 (.039)

2.00 (.063)

4.32 1(27)'

14..29 (.377)-Y X

5.01 C.585)xx



conventional militancy.

18/

Perception of parental and peer support for integration

in general and for integrated schools in particular had very little relationship

to the integration-separatism feelings of the students themselves. The Multiple

correlation coefficient for these perceived.suppprt measures for the white

students was statistically significant, but the'four measures taken together

explained only 3,2 of the vIriance.

The inter-group experiences and academic variables were important for'
1

.
t _ ..."t

the white and black students, Itit,not for the Ldt,i.n students in predicting
7/

_ support for integration.' The white students e're more acceptant of the Latin than

z / t
the black students; this may.acgat for the litt le efflogt inter-group experiences had

on the Latin students(It,ittudes. lesser hostility and perhaps competitive-
-

ness, would also explain the no -significance of'the academic variables in pre-
,

dieting support for integration or seplaratism.

Relationshi to authority figures was statistically_signific'ant for the

white and La n students, and the pei-gbnaliEyvariables were significant for

the llac and white student's. Except for the inter-gr.-Pulp experiences of the

whi students and the personality variables fo he black stttdrit-s;ho ever,

e explainedaiariance for these relations ps was quite low. Thus, our
.

predictie= were generally confirmed ut the relationships tendeI to be weak.

The.explai4dvarianc or all 'the measures together was 377. for the black

white students, and 35.6% for the Latin students. The

riance both in s and in the conceptual group-
.

explained in part'by the inconsistency with

related to the integration- separatism dimension.

.presentsthe Pearsonianfot relation and beta coefficients of the individual.

measures wit a integration-Separac.sm dimension.

were

4

This is shown in Tab).

n '



/ Of the demographic variables only the occupatiOnal and educational levels

19

,6f the black students' Inothers re significantly related to the students'

Table 3 about hgre.

4

support for integration while none of the variables were significantly related'
-

for the white students, and only the fatDer's education andskin hue of the Latin

,,-

students was.related to the dimension. In other words',..black students whose
. .

. . , 0

mothers had high occupational and educational leVels tended to support inter

gration while Latin students whose fathers were well educated tended to support.

integration. Latin students with a light skihue also tended to jsuppor
.

.

integration. Despite the faCt that only a few of these demographic measures

were sigfiificantly related to the integration-separatism dimension, taken

;"

together they were the most important predictor of suppoit for-integration (or

. .

separatism) for the Latin students and the second best predictor for the black

students.

Surprisingly t same inconsistent pattern also appeared for the school ....

..A, related categor' s of inter-group experience variables and academic vari bles. ' .

Good classrOom experiences produced support for integration among the white and

-
the bz lac students, and the students' perception of good race relations in the

school and the number of other group friends they had also affected the white

students' attitudes. Tile inter-group experi,ence variables were the most mpor-

f
tent predictors of the integrationseparatism dimension for the white_studentS7------

.....-----%
', ------- %\

. .-
.

Se4-reported grades were significantly related t_ the diMension for all

1

' three popu atioes, but negatively -. .That is, the better students in all three'

groups tended to suppbrt separatism and not integration. The/white studeats who

ra ,um ability highly and those who had good Eriglish usage as assessed

24
'1
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by the interviewer also tended to favor separatisnt. The beta coefficient for
t

°'22

Self-ratieig,of ability, however, was quite( ldw, indicating that it made no

ignif cant contribution. oven arid above bution made by all the.other
-

varia est, Self - ,reported grades and the interviewer's assessment o uage

e , ..... ,..k- ,
"-sa se probably accounted for most , of this variation, and fihis 'seff ',-tortfftehce

6 -$
.

or sei-r.ATg may be an intervening variable betWeen ability and attitudes:

. . .
-.. ..

, ,

Favorable attitudes of the white and Latin students towatds the police
-6 '

,
-4,0".

.:

end pigrCeptt&ons of 'posi tive teacher attitudes toward tAmselves were signifi-
, .

-,,,,, - ,

tagtly associate with support for integration. Curious '4, the student's (and

his/her friends). report ed. exi,erience'with the police, and the race of inter-

--\-.

viewers we related ,with.suppott 'for either separatism or integration
N sa.

.

f the sevariables are important only among

older_ pop9.1a

4 '---
The most 'COniistent variables were bles. All of them

were associated with the .integration-sepal4tiiii7 d students

`P,.
and the persgiality' variables taken together explaine4 mOte-

,.1 :
.. 'v. ,

# , ' - , / . ,

4M d.e0endent'vSriable for the black students than any)fof the= tiler groupings. ough

,. ,.

,'

the 0-ronality variables /taken together were not significant for the Latin stu-

. ., 6. -----------C t.. 4 a .

dent's, personal control; self-concept and 'debilitating anxiety iedividually

t
were significantly: rel4ted. to the Latin students' stance, on the integratiorV

, 4
. .

. .

separatism dimension. The direction of these relationships is ,as expeci'ed.

.
,

,

/

dents yith a strong sense

.

of personal control and good deli-concept tend to

- f
support;integration.while those with higVanoinie or anxiety scores tend to

, ----,,.

6

.

support separatism. However, for the white studat<high faafitating. anxiety

'T/as ss ciated with upport integration, hot for separatism, and was the

only one" of the personality varlikbles kgr,Flit`es th4,ww,signifiCankly related '

- ,

.... '

v. ..

" . ..o 4 9.-- ., , ,

to- the dimension.

4
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The variables included in this analysis explained more of the variance. ,

0 :-of the dimension for the two minorities than for/the white students:.(37.07,,

and 35.77. compared to 28.9%). It appears that school related variables are

more important in determining the supf)or of the minority groups, for

%z.., tAtion oe,separatllerithan For slupuiktrom the,wh
( %11111..t

- It

(betas)';

when .41

popttlat on.
,

is also instructive toexamille t he standardized regression coefficients,

Essentially they show/the unique contribution that the variable makes

the others have been held constaa Or to state it another way, the
.

beta coefficients indicate What.increase in dependent variable would resultc

from a.one-nnitincrease in the independent v. ;the other variables

are,held constant. And since they have all been standardized, the tributious

s
can be directly compared. Fonthe black students the moat imp6rtant variab

,
,

is his own classroom experiences with the white stOents (3;05). Self7.concept,

(.197) and both facilitat.ng (-.206) and debilitating (-1.56) anxiety are also

.ropdrtant

number of

students'

of threat

'4-'

'For

, and to a lesser extent thewher's occupational level (,175), the
. .

white friends67.154Y, the mother's educational level (.140); the

perception of intergroup relations in the school (-.108), his fears

si beatings; and thefts (.118), and sex (.120).

.

the white students the highest unique contributor is their attitude

toward'the police (.240). Obviously:attitudes toward the police are correlates

only since the data show no relationship between reported experience with the

police,and'the white students' attitudes about integration; Other important,

predictors for fhe,white students are classroom experiences with minority

students (.18'8); the number of minority students they have as friends ( '.154),

their perception of teacher's attitudes toward themselVes (.161),.self-reported

,grades (-.156), parental preference for integrated schools (-4141), perception

-4



of, good race relations in school (.126), and facilitating anxiety'(.122).

/'
24

Finally the most important unique contribution for the
:
Latin students

comes from the educational.levels of both thefather and the mother (.240 and
1

4 4,-.272),'and the skin hue of the students themselves (-.241). But bccgpational

IN aspiration levels (.p6), fear of threats, fights,'or thef .195), and
4 *

2 V:
%/11Whether theimkkiends suppoi,t integration in general (.218) are also important

. 0. .4. .44. A .10 40,
contributors to the feelings about,inlegtation versus separatism. Less important

were experiences with police (.165), debilitating anxiety (-.I52), perception of

teacher attitudes (.144), and race of the interviewer,(-A19).

Correlates of Approach-Avoidance

Not only was the'approach-avoidance dimension more sal:ie= than the

integration-separatism dimension for these junior and senior high school

adolesces, but most of the corieptual grOupings proved to be significantly
, 4r.

(and more closely) related to the approach-avoidance dimension (refer again to

Table 2). Only the demographic variables and the parental and peer variables

for "he black students, and the inter -gro-Jp experiences and academic variables

for the Latin students were not significantly related to the dimension. With

the exception of the_demographic variables these same variables were not sig-

nificantly related to the integration-separatism dimension either. The most
kg

perplexing o

)
these non-results is the inter -group experiences for the Latin

students. Perhaps it again inflicalArgood acceptance by the whir students so >:%

that only the personality, demographic,, and authority variables have an effect

on their'feelings abbut approach and avoidgnce of white students. In most cases,

howevet, the explained variance is higher for the,approach-avoidance dimension
4 ;

than it was for the thtegrationTseparatim dimension. The primary exception is

the demographic variables for the minority groups which we expected to be

2'9
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7,

25

correlated higher with the integration-separatism dimenSion. On the other :nand,

the4inter-group experience measures and:the personality variables were' expected

to be more closely associated with the apprbach-avoidance dimension. The

inter-group experience measures were significantly more closely associated

_ only-4°r the black students while the personality measures were for only the

vwhite and Latin students. Thus our expectations here were only partially

confirmed..

Despite the significant relationships of the cOnce ui groupings to

the apprdach-avoidance dimension, some of the multiple correlations are low

and examination of 'the individual variables again indicates some inconsistency

among the variables in the conceptual groupings see Table 4). or the white

students high parental' occupational status and being-female-were associated

with approach of other groups. Those white students whoSe,paent&had high

occupatidnal status were more willing to approach minority students more often
,

than those of low occupational status. For the Latin
-
students theN.education of

-

both the father and the mother,` as well as being light skinned, was associated

with approach. For. the black students, on the other hand, the father's occupa-

tion was inversely associated; the higher the father's occupational status, the

more Likely the,student would adopt an avoidance stance. This correlation alone

Table
..,

4 about here
'5Ift.:.,..,....."...,A_,

----;:,as not enough to make the whole set of demographic veriagies'sign!fiClit; the

4
1.

rest of the associationsldr C-e black students were not statistically signifi-

cant, and the direction of the relationships was-inconsistent.

The parental and peer influences were guife zonsistent for the Latin and
r

the white students. Perceived parental and peer support for integration in

3 0
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general and perceived parental preference for an integrated school urep- all

related to the approach end of the dimension. These same influences wee not

4.

significant for the black students.
dip

The perception of inter-gro up experiences was particularly important for

the black students, but in a negative way. Those students who indicated that

good inter-group relations occurred in the school, and tilo-e who said they

r-

. were well-treated in class by members of the other group scored predominantly

.

on the avoidance end of the dimension. Perhapg the "avoiders" perceived that

everyone was getting along, but for personal reasons they choie to avoid

0
contact with the white students. This interpretation is supported by so3ge of

.

the other results. Note that those with low self-conceptsand low sense _

personal control., and those with high facilitating anxiety tended to score

high on'avo ance (the, correlations were .195, :226 and -.275 'respectively for
z.

the black students), and this Was tre for the white and Latin students as well

as the black students. Furthermore, the interviewers' assessment of good student

language uiage was related to the approach end of the dimension, and per-

ception by the black students of good teacher reaction was strongly correlated

with the dimension (.554). In fact the relatively high beta coefficients

indicate that the Students' perception of the'teacher attitudes, the inter-:

viewers' assessment of language usage, perception of inter -group relations,

and facilitating anxiety make independent contributions to the approach-
,

Notidance'dimensionttnd are, some of the most ,important contributors (.368,
4d oar

.163, -.346, and -.160 respectively) along with friends' support Pfl integra-

tion In sum, these results taken together suggest that avoiders are

likely to be students who have,either withdrawn or been, excluded from normal

contacts in,the school. Thus it would bequite plausible for such students-to

perceive others as getting along well but favor,an avoidance posture themselves.

33
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. I
For the white students", on the other hand, perception of goodjnter-,group

relations and the larger number of friends from the other group were associated

witheaiSdroach rather than avoidance. This relationship was expected, but the

causality is probably reciprocal; approach attitudes lead to inter-group rela-

tionshiph which leac,to firther willingness to approach students Of the other

group.

The perceived attitude of the oeachers,was important for the white an'd

Latin students, but not nearly as im o t-as
--

it, was for the"black students.

Attitudes coward the police were also important for the Latin students. The
'

.rel'at'ionship .of the academic variables to the approach-avoidance dimension Was

consistent across all three groups.- The interviewer's assessment of_the

students' language usuage was lowly correlated with the approach end of the

dimension for the black students'(.220); the same correlation was .138 for

the white and .268 for the Latin students. Self-reported grades for the three

groups were again ksimilar, to the results for the integration-separatism

dimension) related in a negative way to the dimension. The better students

from all three groups tended to favor avoidance (-.183 for blacks, -.205 for

whites, and -.175 fore Latins), though the correlations were low. High occupational

aspirations of the white and Latin students were also associated with avoidance.

Likewise, there was considerable consistency across the three'groups for

the pgrsonality dimensions. Students with a high sen e of personal control and

self-concept tended to score on the approach end of the dimension while, those
*

with high anomie scores (except for the tyLack students) and with high facilitati

anxiety (and debilitating anxiety for the Latin students) scored More often on

the avoidance end of the'dimension: Personal control,:self-Concept and facili-

tating anxiety were most closely associated for-the Latin students and less
; .

closely associated for the. other two groups.

34
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The beta coefficients reveal that the most important Variables for ite

.

. ..
. -,.- , .,

istudents
\
were perception df teacher attitudes (.283), sense of personal control

(.203), number of black friends (.202), and percpption of good inter7grouk

relations (.159). The most important variables for the Latin students wer

30

facilitating anxiety (- .2S6), personal control (.240), parental preference fos

integration (.222), and self-concept (.185). Less important for the Latins

were attitudes towed the police (.144), peer support lor,integrated schools
',

(-149) and integration.in general (.161), and skin hue (.143) .

.The authority figure yariab explained the boost Ce for_- the_black

studeat):.a4bk.lkil.00*4Dtgtelgoup elmeliences, atadtmi les and verson-

ality variables were also important contriblitors. For the white students thg

authority figure and personality variables were the most impOrtant variable

although they were,reSs important than for the minority students. the person-
,

Ality variables tiere particularly important in explaining variance for the Latin

students on the approach-avoidance dimension, but the demographic, parental

and peer, and authority figur yariables were also important.
,

Again the variables together explained more of the variance for black and

Latin students (60% and 58.5% respectively)-than for the white students (40.3%).

The variables also explain a much higher percentage of the variance for the
1

approach-avoidance dimension than for the integration-separatism dimension.

is was true Tor all three groups, but particularly so for the minority

students.
#

Discussion of the Diniensions and their Correlates

;X

Unfortunately the variables that Were included under the Conceptual groupings
(

were inconsistent in predicting the scores on both dimensions. However, the

personality variables were the most Consistent and important predictors. This

was especially true for the approach-avoidance dimension and for the Latin

students.

t "
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he analliikuportid hoe .

t y

rding to-,eoth"race and-school"compositibn. This resulted in

schools
.

S.,
the following groupin s The number of o included-in dgeb category',

./

is listed in the par/ entheses.

1. Whites in an essentially all-white senior high school (1)

2. White in an essentially all- ite-junior high school- (T),.

3. W*tes in a mixed white] ack senior high school (1)

Whites in mixed whi black junior high schools (2)

5. Whites in a ;mixed white-Latin senior high, school (3.)

6. Whitevin mixed white-Latin junior high school (2)

7. 'Blacks in an all-black senior high school (1)

.8. Black t:ix4d bla4-whltte seniohigh schools (2)

xed black-white junior high schools (3)
a ,

10". Latins in a mixed, in-white Senibr high school, (1)

lr. Latins in redbininantly white juniorhigh school (1)

12. Lat in a predominantly Latin cunior high school (1)
S

Res nses for each of the three groups (black, whites, and Latins)

were analyzed separately through analyses of covariance wifi repeated
,.,

J. measures on yearsja split-plot design)an unequalIlisp ,Subsequent
-.... , .....

. 1

analyses of covarigncd were computed with parental occupation and
-4

education of both the father and the mother simultaneously controlled.

Parental occupation and education,,measwed on nine-point scales, halo

relativefy'little effeCt and the results reported below refer to the -

I 4

regular analysis of covar ce witless otherwise noted.

4 0 .

U
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)
The black students; on.the other 'land, appear to be the most politicized

with regard to r-at+0..T.--ardsep?itTEbt.--The-demogi43.r.hic___Kariables,
.

. .

. -
important for the black students .1.hd the dimension explained nearly the

sane amount of variance in the factor analysif;as'thei approach-avoidance di:-

` *
cnsion (19.64, compared tQ 22.7j). -Given the lonc.history of attempts to rectify

racp1 injustice and clnsidering the recency of the civil rights and black power
.

era, such-ta politiciz-tion of the black students is not unexpected. Furthermore

we would expect it to be related to. demographic variables as. it is in the adbit

..,'

popilLat;.2.t.,..,"1,,iss4elghtae/Q4 polviticizitionanh 5ers-itrvi may then reflect
;c, . .

the nroclivity of some black youth to pIrtiCipate in both riats-ald productive

org-nization within their communities. The importance of -...uthority figures

t
for the.blck students' (on the approach- avoidance dimension)may also be

explained by such feelngs as authority figures do represent the larger society

--_.---

to the black students.. Nevertheless these junior and senior high students aA
. a

'-- - ,---

c-ncerned Trimarily 7,,ith interperSonal reactions that have

,

.1:yet to be translated

-

into the more political-cuestions to whiCh adults would react. As 'mentioned
___,--

_--- ,

.
1_.-----

eviously, the anproach7avoidance dimension was more important for these adof,os-
.

than was the integration-separatism dimension. Other evidence of the

importance of the approach-avoidance dimension comes-from the,explained variance

figures: Nearly sixty iiercent'of the variance for the two minoritygroups was
J--

exnlainel in the regression equations, tnd almost all of this was by school
t

4 related variables.

The approach-avoidance dimension ,was acipcj.ated with all the

s-, .

conceptualgrups_for'the white sttilients, but the(tctaa explained var.i.ance
,e, .\....---1

the scitood situatIonana related variables are nOt
...,

. , ,,' ..

ng the attitudes' of the nhite students. Additio-fial

0 7 ,.y

ap
,

effects on the white students pear to come from other .variables not
a

was only 7,vidently

*

as critical in deternini,

a
it'

.



measurrd in this study These are probably family and pocib-economic

33.

related

variabls: Thus the schgOl environment appears to be a major factor tecting'

, minority student reactions bU.it is of lesser; though still pifIcant,

impOrtance for white students.

tr.

ine avoi ers filar are i tereeanlOpscm haygiLlow selfseate,.
.

loli-s pt personal control; poor language but high facilitating
. , .

anxiety. In addition the black "avoiders also tend to have a nega

of teacher attitudes tosiards themselveS.(rF.554) andet perceive good race

-
as'pccurrifig among others:" Those who scored on the approach end

of the dimensidm may have more realistiC perceptions of r(erelatipns.
,

tainly the minority students, who score on the. approach end Cali avitil them-
AIN . . , ' ,e

'. -
selves ofthe "non-tradikiongl" opportunities that accrue from integrated<

. .A ...'
'

1.-acbbol experiences (docubentedo:so well by crain,9.9.70). 'On the o -r hand

tietie minority
.

Students,who are avoider,s may bethose Wh-C. e.drpp -outs or. -.
, .'

are "pushed out" by the school smieiy.

t

38'
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Unfortunately the patlemically-good students tended to be avoiders:_ The

4
correle.trion as low but consistent for .11 three croups. The white avoiders,

May be children of parents with higher occunational levels who are considering

white flight,(the correlations for white father and mother occupational levels -

ant' avoidance were .15 and .151). In any case we would hope that tiie better

students from all thr groups would tale he lead in
NS
improving inter-croup

,

. e

,-.. - , . . e_ 4

,t.m.relaton? beeautk ironically it is they (at least among the minority students)

who will potentially have the most 'contact uith other -grow members in adult
- ' c ,

7---
- . r-

life,- Perhaps under /more favorable circumstances they do lead.

a4c1 Williams have,also-shown that bright black students whp felt their personal

/ II,'

opportunitiLsvere blocked were more suPporiive Of-riots-and;that sounA like
/

our bright avoiders.-
,

", .

* It is also interesting that the two dimensions'were7nOt highly related

and it would be instructive to-obta0
,,,!

.data from adult samples Previous adult
,

/ :e

studies have ,emphasized primarily the integration-separatism dimension. Yet

. .

the avoidanceo dimension was more important for all three addlescentEsopm.

climenSions .
.

j0
.

....

Under what cond6tions Would, the /be related? Obviously both minority and'white

adults have expanded oppOrtunities-,at'least in Secondary relationships, for

interaction and cont t, although they do hot have the schOol opportunity which

is a laajol. one. Yet there are segments of the population that probably ddriot

have significant inter-group cont cts, or the contacts arc very traditional. Would

4

this result in a continuation of avoidance posture? Which adults opt

for those melationships_ard positions which exclude contacts outside their on

. `Plks111
ethnic or racial community? Perhaps during times of strife, racial oppression,

or when so-ial.movements arc flourichinr, these reactions of avoidance, integra-

.

aril separatism do constitute bases from which political develop. nt

occurs. For example, avoiders may become a pool from which true ideological

separatists draw rc:?.ruits in times of stress. But there are alsd "push" fac--
,

tors (i.e., harsh contacts with other group members). Both dimensions need to be

studied over time' to ':navel t-1iese tyres of Processes. 39
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/

. la*

is

....,..,:.

fied ai&rding to: Poth'race endschool"campositiOn. This resulted in

?

, ..._

the fallowing groupin s. The number of schools fncluded'in dgeb category .

4,.

is listed in the pa4ntheses.

1, Whites Jean essentially all -white

2. Whited in an essentially all-

senior high school (1)

Ste- junior high school' (1),.

3. 2L?tes in a mixed') white- ack sehior high sthool (1)
'14

Whites in mixed whi -black junior high school's (2)

5. 'Whites in a pixed white-Latin senior high,school (1)

6. Whites'in mixed white-Latin junior high school (2)

7: 'Blacks in as all-blatk senior high school (1) '

.BlackSfn 1144xEed bla4-wiAteseniojligh schools, (2)
, 4 4>

9. Blacks eck-whi junior high schools (3)

in-white Senior high school,(1), 10. Latins in a m
4.4

/ 11. Latins in redoknantlY white junidr'high school (1)

' 12. in a predominantly Latin Yunior high school (1)

Res onses for each of the three groups (black, whites, and Latins)
/

-were analyzed separately through analyses of covariance witfi repeated

.

i measures on yeaTs,(a split-plot design).and'uniquallOst ,Subsequent
,-

......, ....

. '4

:'' analyses of covariance were computed with parental occupgtion acid

Z. ! 1
...

education of lAth the father and the mother simultaneOusly controlled.'

Parental occupation and educetion,measved on nine-point scales, hada;

rdlativefy'little effect and the results reported below refer to the

regular analysis of covar ce uRless therwise noted.
,

4

I
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white d the predoMinantly Latin schools 'scored hlightly on the avoidance.
t .

ancst
z .

- I
end of the anaardized,approach-avoidance dimension ,(0157) while the

6 /

we

0

c

36

. Latin Students

The'Latin Junior bigh"sehool students in bath the predominantly

. s -

Latin senior sehool'studepta scored slightly on the approach end
s 4

of the dimensidn, but the differences -were not statistically significant

(F.= 0.87). From` 19* to 1975 there was a slight Shift.towaidse

-avoidance stance for both the junior and.sdnior,,high students, but, again

thes-clAngtwas not statistically Significant (F = 2.31, p..n.S..with

2 and 115 d.f.) and there was no interaction effect (F = The

Fratios '?ere even smaller when parental occupation and. eduattiah were

contiolled (0.89, 0.22, and 0.29). Likewise there was no difference

:..on the separatial-integration dimension for the Latin students in'the

three different kinds `of schools and none of the effects

statistical signifiCance.

approached*
40-

The Latin studentbwho were unavailable for reinterviewing were
.

R
Vertr similar in their attitudes t2 the students who remained and were

o

. interviewed the second ydhr. Basically two kinds of students Were

unayalble for reinterviewing, those who dropped from school altogether
:-

and those who moved or changed schools. Only about 1 percent of the
A

total sample,deciined to be reinterviewedi

In any 'case th<reaults, for the Latin students would haye remainedthe

4.t
same if ,the drop-outs and transferstudents had been i.einterviewed; they were

,,

*,

not snbstantiWydrifferek7fromthecontinuing students.,abis also indi-

.
\-----,

mites that the,drop:cut and transfei students did not leave for racial or

-, 4. 1

:-inter-group reasons: - .. ,* 4

a

.

of`

o.

1
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White Students

White student scores on the approaoh-avoidance dimension changed

slightly toward the approach end of the dimension over the yew's time,

37

but the, change was not statistics-11y significant (F = ,0.19). FUrthdr,

there was no ovitall Interaction effect (F i 1.16). These results are d °

1thportrayed in Figure 1. The distribUtion of the race-schaol,groups

Figure I about here

on the dimension was itself,trivrificant, however (F = =, 5

and 233, p <.01). 'The white junior high student, in bath integrated

0 white-black and'basice.11Y all white' schools scored most heavily on the

"avoidance end of the dimension while, the Older students in the high schools

of similar compositijon scored in the iiddle.of the dimension. The white
.,

4 7,, -1-

students, in both Junior and senior high schools with the, Latin students,
.,

, , ,

_ , 7

on the other ,hand, were quite willing to approach the' minority Latin stu-
, , .

dents. These differences are, consistent with previous' research which has
. P ,

1.''''' ,
Cfound, less hostility toward lighter, skinned minorities than..blaak

,c ,
-

Artiong the 'white 'Students, however iiIthe students who were ilstble f ,
, o

for reinterviewing, either hecause they had dropped _from school 'or had `,°

transferred, did make a difference for students in t7hree types ,oe schools.

Among the white students in the basically all-white ,senior high and in
I

.

both the junior and senior Mixed Latin schoOls those who were uaavailsible
,

. 'Ili,i
.

4
,

for reinterytpw, tended to score higher on. 'he.avoidance end of the approach.
i

.

avoidance eimension than did. the' continuing student's = 2.38, 4.22;

2.53 re.-.,pectiv4ly far studehts in three kinds of -schools, p< .01 using tle-,

.

. toile.- te..:).
.

,-,, . ,;, . . , . - .

The w-,te students in mixed'wilite-Latin and mixed white-1)19:0k aunia ''

high .schools who were udavailable for reinterview also tended tb be more
7..

.,
" .

, . ,. - e

; : . '..... :4' 6 ''''' ' ' s..0 .... d.;, ,..... :. , ,4,.. . I t . iut. 4 7 At 4;4 4I L0;... :r, '
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Figure 1

Year
1975..

1
StediNots Integrated (black High School 'I\1=33
Studeills in Essentially 'All-white High School (N-.,42)
Students in Integrated (Latin) HighSChool (N.51)

A Students in Integrated (black) Jr..Higto Schools (\1=33)
Students in EssentrallyAll-white 3r*1-ligh (N446)
Students in Integrated (Laflh) Jr High ScToopls-z(N484-
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Figure 2 about here 39

separatist than the other students on the integration- separatism dimn-

sion (t = 2.12 and 1.84' respectively, p < .05 with oneltailed test). This

was not true of seniors in any of the schools, indicating that those 'who

favored separatism most strOngly and those who were avq.deri left these

schools. Thus ihere was some 'evidence of white flight under the school
.-

- system! s open enrollment-transfeil, policy: However, the flight occurred
.

pritaily in' the younger years, nett during high school,: The exception

to this,is whites in mixed white - Latin schooli where there is more accep-
.

4 tance ,of the minority students and thus, a later decision ale the school.

The,white students, who remained in the mixed white-black junior and

senior high schools and in the all-white, and mixed white -Latin junior highs .

. . - .
. #

. . .

aldo exhibited a strong shift
,
towardS the separatist end of the dimension,_

Theie .results -are shown in Figure 2 ;,,..the total ,shift is significant at ,the
4 c

e,1-

.001 level* but becomes nonsignificant when'parentil occupation and edtcatioon
.

. ,

*
"are simultaneolisly.00ntrolled. -,...The interaction effect 'remains significant,

however (F = 3.62, 'p< .01). Only the scores of 'the senior kgh students

.

j3 the all-,white and, mixed white-Latin schools remained-constant. The
,

white, studepts in both the junior and senior mixed white-Latin schools

When compared to students/ in the miXed white"-black school, were also much
4

-more in favoror integration than

---- -composition was' significant at the

atism. The main effect for school .

,

kp 4:63),..- Thus, although

the intergroup experiences in the did not pr8duce any increase in

e

avoidande reactions; they did produoe, a separatist Ire ion -among the white .

.

students indfoUr of4. the 'six types_ of sOh6o1S.\
.

Brack ttuderit\g" ,

. .

For the black students

The Iffac stuants in both

-. ,

significant differences,aPpearedon both dimeniitons
.

4.' ,
the integrated junNOr and,. integrated' seam high

a

.1

1141094 scored on. the approach eid Of,the approath4voidance dimension *-, .,..
the .

high.
Age

bo 'student s a the all-hLack senio hh school scored -strongly on the aVoilialice

end

.

.

"(156 RiipaTc' 3) * .These :diffeteudes Are :significant, at the .001 leVe'

, .
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aid are corrobo'ated by ackditional data ,from the surveys. The black students

in the all-black senior high when asked directly whether they. preferred

integration in society or separatism, expressed a preference for separatism

more often'than the black students in the integrated schools (x2 = 11.10,

N = 55 for each group, df. = 2, p <.01). Although the question asked

about integration, the responses appear to, be avoidaitereactions for

they, are in the same' direction and portray the sane pattern .0 the

avoidance reactions oh the avoidance- approach dime4siOn1,

Figure 3- about here

the year's tibe thp attitudes of the black student in the

.. integrated seh0Q1 remained, aPpioxi,ilately the same. However,- the attitudes

*.of the black students in the all-black .senio'r high _changed dramaticallyf

4

in 1975 theY, like:411e" black students in the integrated schools, also'
I , .- --- t4

. q ..,

* --:-- /scorechilighly on the, appootstch end of the dimension. They chinge from... . ,

,,, , . .
. --.

1974 to 1975 for the three groups was statistically significant at the .'

I
. ,

.001 leVel (F = 27.40)- but was primarily the result of the change I
the senior high students in the all-black senior.h.igh 'school (see, Fie

1 again). This is indicated by the interaction_betWeen$Aool,compo-t
, .. - 4'4 - 0, : ----:_ ,

sition and time (F =.35.89;, P <.001)'. When the: parental occupations ...,
I D

.and educational levels were c,ontrolled, the main effect and the interalion

;effect remained strong .(F :- .7 35.89 and 32.67, p(.001). However, the change:
.

.. over time ,=became nonsignificant (F. 2,33 p n.p. Vit-132 and 76'd:f.).
. ,

The fl.ther 's occupation explained. 7.5. percent of th§ varianefi'on the
. . . ..- ,

approach- avoidance dimension rand the mother's occupational level explained

an additiiknal 8.8 percgntthus d'rmi wishing slightly the main effect for

4,6 e

14

4,

ti
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school composition and the interaction, but completely accounting for

'the overall change. In other words there was an association between

parental occupation and the school composition, with Parents of the

students in the all-black school holding signific status

jobs than the parents from the integrated school. When this is con-
.

trolled statistically the overall change is less. Nevertheless,

overall differences remained between the students in the deferent

kinds of schools and the interaction between school composition and time.

remained. Further, the differences were notAtirbutable to dropouts

or- students wh(o changed schools. The students unavailable for reinter-
.

viewing were only slightly different on the dimension from the, students

successfully intervieweboth years.

It should be noted that these results are the opposite of what

Armor found in Boston. He found higher support for separatism, preference

.for segregated schools-, and more support for black power among; bused

(integrated) students than-among the non-bused students. The significant

change in the present study

waiamongthe students in the all-black sbnior high, not in' the inte-

grated school. In-addition when the'irtudents were asked directly whether

'they favored integration. or separatism, the students in bath junior and

senior all-black school; more than the black students in integrated

schools said separation. This again was the opposite of the Armor findings.

The results.on the separatism-integration dimension resemble more

dloselyArmor's-results.8 The black students in the integrated school
'

th(we ....eological support for separatism while the students in the all-
.

black serior high school, showed support for integration (see Figure 4).
f

These results were significant at the .01 level (F = 5.70 with 2 and 76 d.f.)..

.. ." A /



However, contrary

school during the

tt 1

44 it

to Armor's resAtIlthe black students in the all -black

course of the year, also became more separatitt in

Figure 14 about here

orientation while the black students' sentiments in the integrated

senior high remained nearly. constant. The black students in the into-
, .

grated. junior high on the other hand became more supportive of the
4

integrationist position during the intervening year. These cross-
,

pattern changes result in the-significant interaction 'shown in Figure 4

(F =. 8.33, ,I)< .001). The As from the junior 14histudental axle less

iNizoityrt how than the change the students the

all- senior high school since the small and the.size

of the group is 'small he other groups. The overall change

from 1974 to 1975 was also significant but again was reduced to non-
_

signifibance when paiental occupation and education were controlled.
.

The father's occupational level explained 11.5% of the variance in the

change, and the mother's occupational level explained an additional 6.6%.

r
When the controls were applied, the main effect waSlalminished some

(F = 3.50, 134(.05), but:the interaction. effect increased (F = 13.80,-

P .001)..

''..i}:,
the ''refirti48,,frcai' the t3i9,41.14CleigliOhk,' sithoseemingly ccaOmmiter

tory, are ,.c4isief dit 'stqr .iiie..Iiiack students. iti-the integratdCs
, , ,, .

r , .
.

high-,,Trhoilte Students;feeli;,evidentay in:Ipart,becAuse,ofether iitield
-.. . ..., , s. ' 7, , N . .

..!rt, ... ',o, .i. 4...

once7 -n the inteirkted: adhosol; 'that they eau .aiiii4Cir.thine. vi4ft 0e 4E4;

mates.'Yet;' far ideological,ressiindohich againmay be 'inscilleil,. *:
.

b

41.

"et %.

based, they znaiiitaili.a separatidt DY,riAg the..-.coittede. 6.,t -the

.N2,41

4

. -
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,o year the statdents in the all-black 4enior high became much more like the black
.

,
studen ts in the, integrated schpols and they didthis on both dimensions.

,- .,,,
There are several possible- explanations for the' changes that occurred

Pr.imarily among the students if? the all-black senior high. First those,
, ,. ,. .,.

414

students who were unavailable for reinterviewing, dropouts 'and axiveouts,
.-

might have had strikingly different attitudes' than those who were reinter-

-e viewed. to. already sated this was not the case. A comparisoir. of those

0.vailable''and unavailable for reinterviewing revealed no' attitudinalcI

ferencei. Like thse Latin students, 'the black -student's!' scores on the two
4 :

ciimensions .were. not related to their droppingefout ityaiisferring to other

Sch001.4. .
A second possiblity is that the students in the all-black high school

,
C

matured and outgrew the effects of segregation and thus becaise more like,
the black dents ,in 'the integrste,d ,sehOols. This may have been facili-

< :4

tated', byr the ,s,;..pProaohing job market in which theritiidents Would. in all

'probability Wbrking, with whites, a situa tion similar to research re-,
i)

suits "t1 ,0 show peoples' attitudes changing botrac pbssibility
4"' ,

*becomes a concrete reality. Another possibility is that the black students,

1

, , , ,

, were experiencing the game processes oilLirienation and disenchantment with
-

\.,

white society that the black students
,

in the integrated schools experienced.s .4 . .
., -- - . -

earlier. But then we would expeA them to, beeome More avoidance oriented, 7.

4 ' , 'w -.

crt appoach orien;ted.;,, Fltrthermore,.:bath'.Of :ihese pp. ggibilitibs are.

rather-renate, given that the shifts were dramatic and occurred over-ai
relatively short period of time. Still another possibility is that the

$, .
black leadership locally and nationally became more separatist and this

was communicated to the students. Howevei;, there -is. no, striking evidence.
to-indicate that this happened. and even if it did occur,' it would not

exp,la.in. t1e 'ehange towards the approach. orientation.

.

I

4-

O ':
."- 0
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. 4owever, an 1=p:74-taut evez#, which occurred during the course of,.

thestyear at the all -black senior high school does _appear, to account in
.

part' for the 'changes. With,great,,pressure by the black community the

school board side a' final deasion-to rep3,ace the all.,blaeltschool with

'a new, building and bids were -the site o'the nerw'buildingi pre-

viousl,y matter of pUbliC controversy established at'the

old location, the blick community's''preferred site. the blaek community

had been heavily involved in these issuesfor-abine time; and the final,
'battles were won during the `interveriing year in which this study was

.,--' ..--

conducted. The success had a significant impactzon the feelings of the. ,

black ca66nity. St. John points to the positive effects Ouch" an event
q

might have in a.black,Cootunnity. Irrdiscussincthe symbolic message
G

that desegraation conveys to the black c ...". ty she also stated that
0

a new ally- black- --school might have similar effects:

It is probable, though not yet adequately demonstrated,. that an

:a3:14illie.X.Iohool, in a new location and beautiful building: anode
o

conspicuous in the quality of.,,ita staff and prograM, might contri-
1

bute tb the self- esteem of pupils as attendance at a

'white school. John 1915:93).

effort -tp have the 'um) school buil$Awould

high-status predbminant

Ncyfe .1tnat- the suCcesaftil

Q

explain 'the changes that occurred on _both the approgi.cli-avoi,dance .ud

th`e integration-separatism dimensions. Because.the struggle had been, t" .

.

with white* and 'been successful, there would .be more of a sense that
., . '' *, .,, ,-

blacks dbuld succepsful,13, approach whites on a personal level., However/
..

4,, . + -:

since the coal had been "a school' of ,their Owe, whew all -black school,
, , , 10 . ' i 4 ^ A . 'Athere would like3y, be i -.change .idWarda ideologinalsuppork a .separatiars:

4 ''
1 . .. ...

, . # . \. . . .1'
6.416: * '1........ 0'
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2
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0

If the successful fight for the new building was in fact the cause

of the Changes on the approach-avoidance and integration- separatism

indices, certainly the students' sense of personal control and self-
V

A concept should increere This would be particularly true if the students

themielvea'and their pareatmowere involved in the effort. To the extent

that the teachers had been active in the issue .the students "would also
.o

feel_ their-teadhers.were more responsive to their needs. Changes in

these variables and two measures of anxiety were examined in additional

analyses of covariance. The variables were also included because they

were personality variables and because previous,regression analyses

had shown all five variables to be important predictors of bath the

approadhavoidance.ami lategratio&separtimm dimensions (see Jacobson,

forthcoming). All five variables were measured with three to five/
, .

Likert-type; items, The personal , control _items were .taken ft** Coleman

et al. (1966), and the anxiety itenawere adapted from Alpert'anditaber
.0

(1960):
it 6

Significant changes in the anxiety scores of the students did'not
1. .

,

,

occur during the course of the. ye,,r,'nor were there significant inter-
N . I o

,

.actions between the type of school and the anxiety - scores;' The black
,.. , .

students in the integrated schools had sigiiiricantly higher; debilitating'
, 0

anxiety. scored, but thereotas not a significant ' change by't students

in the all -black senior high' schciol. At the same time the interaction
,, .

for the sense of-pii.rbonai control was' not statiitically significant,

although it approached.significance (F = 2.03, pi(.14). Furthermore

, :the students in the all-bACk,school did not experience .an increAse in

. sensefai control (3,48,t0 3,52) but'ratherthe black students in the

;integrate?, chools' showed a 'decrease Ifrom 3.61 to 3.14.. However, the



°
students in the all -black school did change significantly and positively

41.

in terms of both self-cc:incept and perceived teacher reactions to them-

selves. Their' score on the self-concept measure increased from 3.61 to

4.07 while the black students in the integrated senior high schools

decreased from 3.64 to 3.22 and the integrated junior .high school black s

studets' scores emained fairly constant (3.62 to 3.65). This inter-..

action was significant at the .03. level (F = 5.90) with no main iffecti

present. At the same time the students in the .0:24-b,lack school viewed

their teachers reactions to themselves ,much More positively--;changing

E,

from a score, of 2.23 to 3.84 while the black student scores in the

integrated senior high school decreased slightly trot 3.47 to 3.19 and

the junior high school students' scores went ftsxm 3.47 to 3.97. This

interaction effect was significant at the .001 level (F = 16.58).
, .

Thus although all of the variables did not dispissy the expe dted

pattern, several did. This analysis therefore' lends import to,, the

interpretation that the construction of the new school had some effect

on the students' 'scores on (he integration-separatism and '0.1iproach-

avoidance dimens
ions`.

I t .Conclusion

'ClearV, student reactions `to integ;rated and segregated school

experiences are complex. This is true for white students as well as

the jminority students. We have examined two 'dimensions

and have ford' different 'responses by each group over time., The pro=

folnd d" .trences that occur in school's with different racial and ethnic .

corapc,':.tic 'a indicate that the schools and their compositions are in
4 .

\r rs:::iorlaible for these attitudinal and ideological differnces..

- K.ertainly selection operates to affect these variables. Bat the

d,:s.Ign employed here shays ;that the'school,s tlemselves and eyeicts.t
...-in the broader community have an effect. %,.

, .. 5.4 .

,

.
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.

'The reactions Of the white students in'tmi.xed-black schools is of
,

particular importance fo;there iszsomeTindicailon of white fright.

Thus it is ImPortant for-the scho8ls and society- to remedy the causes,

COI' the reactions to stemwhite flight. Of course, parental. reactions ,

are trtrOngly involved in riight, but We need to better under-

stand, the processes that lead to avoidance and separatist reactions
-

fey' :-11 groins, black, white, and Latin, and for adults as Well -45

50

youth.
t

. The 'changes that occurred in:the yeax4s time aaso-Indic.ate that , ,

., .. , : ,
inter-group experiences ca;n }gave a"diainati effect on student attitudes.2 e .

'..
. . -. ' i r---, .'r

`eitt6Vae8 tha4 are likely to be carried into adult life: Certaintir,
A .

. :

. the response of theddminarrt white sOcie,iy, to minority effOrtii*to:elehieve .5

--

- - S-, . l 4

1 1 better schooling .is dne of these.. These plus additional reactions neec).

:

.
,

to. be examinedAn integrated and, sekregated schools, in changing veiltUs

stable schdols, and in iidiulitary versus iniroluntary situation'''. They ,5

NY

4'

- ,
.,

haver important.implications for t771Ae future' of intergroup "relations in"'
47

a.

7,

oar society. f. 5, I' ...,. I */
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Footnotes

.

56.

-There are several exceptions to this statement. First, Elder (1970, 1971),

Forward and.Willi d Armor a''i!t) report data collected from teenage
%

- eamplei, but oily Forward and Wi liama and Elder have been concerned with the

_political,socialization of youth'On racial issues. Second, several researchers

have examined a specific variable, internal-extefnal control or the sense of
1

personal control as a basis for black militancy(see,Lafcourt,'1966; Rotter,

1966; Joe,1971; and Jacobson, 1975 for reviews of this literature). Forward

and Williams also texamined other variables, most importantly alienation, fear

of success, and expectations for future educational and occupational success,

that were associated with support for blackmilitancy. Finally, several

researchers have-examined the political socialization of youth (see for example

Hyman:1959; Jennings and Niemi,' 1968 and 1974; and Langton and Jennings, 1968),

J

biit they have focused on non-racial attitudes, i.e., traditional political
1/4.

ro

Voting patterns and. parental -youth attitudes similarities/differences. Still

others have examined the youth revolt on campuses, but none of the aforementioned.

authors have systematically examined the correlates_Or development of racial
O

ideologies and stances among minority and white adalesents.

2See Aberbach and Walker (197,3:117-118) for a quick review of this ,

literature,,but see'also,Tomlinson (1970), Forward and Williams (1970), and .

ma'
Aberbach and Walker themselves. ,

4 '41/4

;-

3See also Goldman (1970) and Pettigrew (1971) for disCusSion of this issue.

40ne all black junior high school did not participate in the study the

,second year and was replaced in the sample by another all black juriior high,,

school. Students from additional schools were sUrveyed the second year. The

analysis reported here exClUdes thestudents from these schools, 'however, since

"

changes in student attitude over time are the focus of this 61

a
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5
A cbcparison of the eigenvalues gives a mare technical assessment of 4

the

relative loadings of the items on the vectors. On the approach- avoidance

- dimension they were 4.24 for whites_askediaboilt blacki, 3.69 fortwhited;ask

about Latins, 2.95 for blacks asked about whites and 3.17 Mor Latins asked

about whites. On the. integration-separatism dimension the eigenvalues were

1.80, 1.41, 2.55, and 1.30 for the-respective.groups.
A

&When the same items and factor scores are used for all 'three groups,'

the resultant measurement error significantly attenuates thecOrrelation

regression coefficidnts reported in the remainder of the paper. This is'

particularly true for the Latins, and blacks since, they are the ,smaller grpups,

in the analysiTs.

-
7The questionwas actually lowly correlated with both dimensions for

all three groups indicating that complex reactions cannot be. easily

7

examined with simple questions. This broad question tapped both-dimensiong.

10

The variance was also quite.small since the question required only a.simple yes-
,

no-not sure response and analysis of it added.no results. The question'T.Jae

simply not, specific enough to elicit any interesting results. Rather it
.

took the specific items about integration, separatism and avoidance.ta

elicit the results presented here.

81t is difficult to compare Armor's index with -the dimenSions used iii the

present study for he reports only two of hies four items and 'neither, of them was 3
; .

.

used in the present study. The one iteni thgt correspond closest to any item'
4

used in this study reads "Most,blaCk zeople-ihould live and Work in b4ck,reas,

and most whites should li,ye and.work in-011te,arees."It corresponds with the

L.% 4

folloWIRritem used here "Sdhaols,mith mostly blackmtudents.Should have mostly

black teachers and schools with most1Y,White students ghcqild have Mostly white

teachers." However, that itelialload4oTI the 'approach- avoidance dimension not,

U2

0
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I./ on the integration-separatism.dimensian.-,itis li4ely EAt the Armor i
- "-' , .., .::.*- (_ ,

A . . . . `. ' . : a . '
diMnsion.ii ta'pping.hOth.dimensioAs used in this sta.:1y. Ne'edless to,sa

,

the result's preseneedhere indicate the .necessity for maintaining. he
I,

, -' ". :,'" . ',.

.-------

distinction.
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